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Peace Studies in Western Europe and North America has seen rapid growth in the last half 
of the twentieth century (Stephenson, 1989). In this region of the world, often referred to as "the 
West," peace studies has had a dynamic history on college campuses, ebbing and flowing with 
the rise and fall of interstate rivalries since the Napoleonic Wars (Stomfay-Stitz, 1993; Thelin, 
1994 ). While there is some controversy about when peace studies began in the United States, 
it is believed to have commenced in the wake of the American Civil War in the late 1860s. At 
that time there were no formal academic programs, but rather, college clubs opposing war. In 
a similar vein, Bengt Thelin in his article, "Early Tendencies of Peace Education in Sweden," 
traces the origins of peace studies to the end of the 19th century. What does seem clear is that 
following periods of intense wars (hot and cold), students have pushed colleges and universities 
on both sides of the Atlantic to pay attention to the problems caused by war. These activities 
have grown out of peace movement efforts to bring to the consciousness, of politicians and the 
general public, nonviolent alternatives that would promote the cessation of war. Fifty years after 
the first atomic bomb was dropped on Hiroshima, the existence of 200 peace studies programs 
on college campuses in North America and Western Europe provides powerful testimony for the 
desire of human beings to avoid Armageddon by studying peaceful ways to resolve conflicts. 

Academic programs that teach about and research peace are gaining a foothold on college 
campuses. In the latter half of the nineteenth century and the first half of the twentieth century, 
most of the peace-related activities on campuses in the United States revolved around student 
groups, visiting speakers, and demonstrations (Fink, 1980). In 1948 at Manchester College in 
North Manchester, Indiana, the first academic program in peace studies began at a small liberal 
arts college sponsored by the Brethren Church. Peace research institutes were established in 
Europe in the 1960s, although many of these do not offer formal peace studies courses. The 
Peace Research Institute, Oslo (PRIO) began in 1959. As a response to the Vietnam War, 

Manhattan College, a private Catholic college in New York City, began its peace studies program 
in 1968, while Colgate University in upper New York state started a program in 1969. In 
England the first school of peace studies was founded at Bradford University in 1973. In the 
1970s quite a few campuses offered courses relating to the war in Vietnam. On these campuses 
faculty organized courses around academic programs, mostly minors, that enabled students in a 
concentrated way to study the problems of war and peaceful resolution of conflicts. Many of the 
faculty who created these programs were responding to student demands to create courses of 
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study that had relevance to their lives. In these early days of peace studies, some of the course 
work focused on approaches to a new world order (Falk & Mendlovitz, 1982). 

In the I 980s peace studies programs saw huge growth on college campuses as a result of 
a growing alarm about the production and threatened use of nuclear weapons. Concern about the 
fate of the planet created a host of new courses and programs aimed towards promoting global 
survival (Kohn & Badash, 1989). At the same time peace research became an important field 
of academic inquiry (Thomas & Young, I 989: 45). A survey conducted in England early in the 
1980s identified key components of peace studies during this period of concern about nuclear 
arms build-up (Rathenow & Smoker, I 983). The topics included in peace studies programs were 
ranked in the following order: violence and war, the nuclear arms race, international 
understanding, international connict, aggressive tendencies in human nature, disarmament, 
discrimination against minorities, group conflicts, nonviolent action, inequality, defense policy, 

group dynamics, environmental damage. cultural integration, the distribution of social 
commodities, and structural violence. At that same time on the other side of the Atlantic, the 

I.N. Thut World Education Center. at the University of Connecticut, printed an annotated 
bibliography of conflict resolution and peace studies based on the fol lowing typology of conflicts: 
interpersonal, intrapersonal. intergroup, and international ( 198 I). By the middle of the 1980s, 
peace studies courses in Western Europe and North America focused mostly on international 

conflict and the threat of nuclear destruction (Wien, 1984 ). 
With the end of the Cold War the emphasis of peace studies courses on college campuses 

shifted somewhat from international politics to the domestic s.:ene, covering issues of structural, 
domestic, and civil violence (Harris, 1993). In 199 1 the United States Institute of Peace 

published Approaches to Peace: An /111el/ectual Map (Thompson, Jensen, Smith, & Schraub) 
which listed the following headings for the study of peace: traditional approaches (collective 
security and deterrence); international law approaches (international law, interstate organizations. 
third-party dispute settlement): new approache • (transnationalism, behavioral approaches, conflict 

resolution): and political systems approaches (internal systems and systemic theorie -/world 
systems). This diversity is reflected in Peace and World Security Studies (Klare, 1994) which 
listed the following headings for peace studies courses: war, conflict, and peace in the post-Cold 
War era; the new nuclear agenda: north-south relations: conflict resolution; international law: 
psychology and peace: the economics of peace and security: development, debt. and global 

poverty: the environment, population growth, and resource scarcity; human rights: race, ethnicity, 

and connict; feminist perspectives on peace, militarism, and political violence: nonviolence, peace 
movements. and social activism. The breadth of peace studies courses and programs has been 

reflected in a broadening of the concept of .,ecurity as de�cribed by Carolyn Stephenson: 

Perhaps most significant in examining new approache, to peacemaking is to 
examine the underlying changes in our conception of security, and in the practices 
of the systems we have designed to provide it. Whereas "national security" wai 

once virtually the only conception of security that we could talk about, we have 

come to acknowledge the relationship between national security and both 

international and individual i;ecurity. We have moved from reliance on a 
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balance-of-power system, to collective security, to collective defense, and then to 
common security, with the present international security system representing some 
mixture of all of these (Stephenson, 1994: 16). 

93 

Stephenson went on to state that in the post-Cold War period peace studies professors were 
teaching about collective security, common security, environmental security, and comprehensive 
security. This shift in emphasis in peace studies reflects an attempt by scholars to move from 
research and teaching about negative peace, the cessation of violence, to positive peace, the 
conditions that eliminate the causes of violence. 

At the close of the twentieth century peace studies has acquired the following 
definition: an academic field which identifies and analyzes the violent and 
nonviolent behaviors as well as the structural mechanisms attending social 
conflicts with a view towards understanding those processes which lead to a more 
desirable human condition. (Dugan, 1989: 74) 

Another definition from Binghampton University, New York, states that peace studies "explores 
organized nonviolence and violence; their relationship to society, behavior, and consciousness; 
and ways of working toward a just and harmonious world community" (Forcey, 1989: 7). 

Peace studies courses and programs address the effects of political and social violence, 
the causes of this violence, and what can be done to resolve conflicts peacefully. The rapid 
growth in these programs in colleges and universities in North America and Western Europe 
reflects alarm about growing levels of violence (the nuclear threat, low intensity conflict, the cost 
of the arms race, environmental destruction, domestic violence, ethnic and regional conflicts, etc.) 
Those concerned about violence are turning to education as a means to heighten awareness about 
the problems of violence, to stimulate research into alternative forms of dispute resolution, and 
to promote nonviolent alternatives: 

The solution to the problem of war requires, therefore, nothing less than changing 
the way people think all over the world. A corollary, however, is the necessity 
to first change our own way of thinking. We cannot force others to change at 
such a fundamental level. People change from within, as a result of gaining a 
new appreciation of the implications of not changing. (Sackman, 1989: 89) 

At the end of the millenium a new way of thinking will be required to eliminate the 
threats of war, violence, and environmental destruction, a transformation of the human animal­
from a brute using violence to get one's way to a compassionate, caring person who understands 
how to manage conflicts without resorting to force. Professors involved in peace studies at 
colleges and universities provide students knowledge and skills that support such a 
transformation. At the end of the twentieth century peace studies is experiencing a shift from 
focusing on interstate rivalry to intrastate conflict and problems caused by interpersonal violence. 
Whereas peace studies professors used to come mostly from political science, they now come 
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from schools of social welfare and education. As we approach the twenty-first century, peace 
studies is addressing issues of intrapsychic connict and interpersonal issues as well as wars, 

refugees, treaties, and international efforts to curtail war. 
At the end of the millenium in a culture that glorifies violence, scholars on university 

campuses are trying to apply the insights of nonviolence to diverse settings. Professors in the 
United States interested in teaching ahout peace adjust to the Ouid dynamics of daily television 
news which broadcasts gripping stories about violence in urban areas, Bosnia, the Middle East, 
Africa, Latin America, or the American home. While the original emphasis may have been on 
the cessation of war (most specifically the war in Vietnam), the focus of peace studies in the 
1980s shifted to the nuclear threat, and in the I 990s to problems of domestic violence, both crime 
in the streets and domestic abuse. 

Students can now major in peace studies at a variety of universities and colleges, although 
many take a single course or choose a certificate in peace studies. However, the number of 
students majoring in peace studies is still quite small (typically no more than 20 students on a 
campus). Peace studies programs allow a dedicated core of students to study a field that is of 
intense importance to them. 

What draws people to peace studies is more than an intellectual interest-it is a 
genuine concern for problems of violence and injustice, and a desire to find ways 
of acting on these concerns. (Rank. 1993a: 8) 

In a violent world peace studies provides the opportunity for both faculty and student to 
contribute to creating a better future by generating nonviolent alternatives to violence. 

Students with degrees in peace studies follow a variety of interesting career path·. Many 
go on to graduate school. Some go immediately after college to a variety of volunteer programs, 
like VISTA or the Lutheran volunteer corps. where they pick up organizing, lobbying, mediation, 
and human relations skills that complement the peace theories acquired in college. Peacemaking 
careers fall into the areas of arms control. foreign policy, human rights, social and economic 

justice, environmental protection. law, journalism, government, the United Nations and its 
affiliates, the Peace Corps, and private international voluntary organizations, like the International 
Fellowship of Reconciliation. Many find employment in the field of education, at colleges or 
universities that have peace studies programs, in counseling, in public and private elementary and 
secondary schools, and in training institutes. There is increasing demand in the United States for 
people trained in mediation to work in civil courts to help adjudicate disputes. Peace studies 
majors seek jobs directly related to the pursuit of peace, social and economic justice, ecological 
security, and democratic participation, although there is not much money in these fields. 

This essay suggests a rich array of peace studies programs and course offerings. yet the 
future of peace studies in North America is somewhat tentative. A few colleges and universities 

have been able to raise endowments to support these programs, but cun-ently college .. and 
universities in North America are cutting back on their course offerings. Financial difficulties 
on college campuses make it hard for institutions to provide the kind of support that would make 
these programs a permanent part of the college curriculum. Most of the peace studies courses 
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mentioned in this study rely upon the voluntary efforts of faculty who need release time so they 
can advise students, generate new courses that respond to the multifaceted problems of violence, 
and research the serious dilemmas or questions raised under the heading of peace studies. The 
situation in Western Europe is quite different. Faculty there tend to receive administrative 
support for their programs. Peace studies programs are not run by professors on their own time, 
but rather have their own faculties. 

In what follows, the authors of this essay provide a description or overview of the 
budding academic discipline of peace studies in colleges and universities in Western Europe and 
North America at the end of the twentieth century. Our study portrays those institutions that are 
teaching peace studies and is not an attempt to map in any systematic way those institutes that 
are confined to conducting research. The essay will begin with peace studies programs in the 
United States, followed by programs in Canada, and Western Europe. 

United States 

Peace studies, or irenology, in the United States has experienced a dramatic growth in the 
latter half of the twentieth century. The third edition of Peace and World Order Studies (Feller, 
Schucnninger, & Singerman, 198 1) lists 75 colleges and universities in the United States with 
peace studies programs. The Consortium on Peace Education, Research, and Development 
(COPRED) has kept a directory of peace studies programs ( 1995). In 1986 COPRED's Directory 
I isted I 00 programs. At the end of the 1980s one expert in the field estimated that 300 colleges 
and universities in the United States offered peace studies courses and 150 had some kind of 
peace studies program (Forcey, 1989). The 1995 COPRED Directory lists 136 colleges and 
universities in the United States with peace studies programs. Forty-six percent of these are in 
church related schools, another 32% are in large public universities, 2 1  % are in non-church 
related private colleges, and I% are in community colleges. Fifty-five percent of the church 
related schools that have peace studies programs are Roman Catholic. Other denominations with 
more than one college or university with a peace studies program are the Quakers, Mennonites, 
Brethren, and United Church of Christ. One hundred fifteen of these programs are at the 
undergraduate level and 2 1  at the graduate level. Fifteen of these colleges and universities had 
both undergraduate and graduate programs. 

It is always difficult to get a precise count of peace studies activities because of the 
variety of approaches to studying problems of war and peace. Peace studies takes place at all 
different levels of university life in the United States. For example, peace studies programs go 
under the rubric of "education for world citizenship," "nuclear age education," "security studies," 
"development education," "human rights education," and "international relations" (Harris, 1988). 
Peace studies programs also take many different forms, ranging from a graduate program that 
supports teaching and research on the problems of war and peace at Cornell University in Ithaca, 
New York, to a Conflict Resolution Center at the University of Tennessee. Various peace studies 
courses are offered within centers like the Center for International Security and Arms Control at 
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Stan ford, California, or the Center for Humanistic Future Studies at Western Michigan University, 
or the Program in Health Science and Human Survival at the University of California in San 
Francisco. 

Much of the peace studies activity on college campuses is not clearly visible, as professors 

who infuse peace material into courses do not off er special courses with the title peace in them 
( O'Hare, I 983 ). For example, several small Ii beral arts colleges off er an introductory course 

requirement to all incoming students which infuses peace and justice themes (Harris, I 993 ). 
These schools tend to be religious schools, whose offerings in peace and justice complement their 
Christian missions. 

As Elise Boulding ( 1972) has pointed out, the peace studies field was initiated by scholars 
who were "consciously separating themselves from the older discipline of international relations" 

(p. 472). Other professors have argued that the field of international relation itself was 
developed with a peace studies focus to avoid war. Peace studies started out on most college 
campuses within departments emphasizing international relations, which seemingly had reneged 
on their war avoidance approach hence encouraging peace studie to develop a broader ba e on 
colleges and universities in the United States. Burns Weston has stated: 

Peace and world order studies has as its geopolitical focus the global community 
rather than the nation- tate system; primary actors are not just nation-states and 
government elites but in -..tead range from individuals to transnational 
organizations; and, mo t importantly. policy goals are not viewed in terms of the 
maximization of national power and wealth, but in terms of the maximization of 
human well-being and fulfilment in the world community as a whole. (quoted in 
Rank, 1993b: 3 1) 

Scholar.., from a diversity of disciplines have a rich history of teaching components of 
conflict resolution and practice. In a urvey conducted a decade ago, Wehr ( 1986: 4) found that 
294 institutions of higher learning offered 838 courses focusing on conflict resolution. In the 
1990s there has been an upsurge in interest in conflict resolution on college campuses in the 
United States. More than 50 college campuses have campus mediation programs. 
University-based conflict re olution programs provide mediation services to students but also 
reach out to the broader community helping re-;idents handle disputes (Volpe, 1994). Nine 

universities off er graduate programs in dispute resolution while another eight are planning new 
graduate degree in this area (The Fourth R, 1995: 13). Three of these programs are being 

started in law schools. �ova Southea,tern University in Florida has a Department of Dispute 
Re ... olution with four full-time faculty members who offer a Ph.D., M.S. ,  and a graduate 

certificate in dispute resolution. Students explore alternative methods for the resolution of 
disputes, wherein parties achieve con.-ensual agreements based upon the principles of 
nonviolence, equity, dignity, and the appreciation of human diversity. 

In 1994 the Center for Disease Control in Atlanta issued requests for proposals to start 
education programs that will serve as a deterrent to juvenile crime and homicide. These 
proposals are attracting the interest of professors in fields as diverse as social work, criminal 
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justice, and nursing. Concerns about domestic violence, both in the home and in civic society, 
have created in the 1990s a whole new branch of peace studies that focuses on violence 
prevention. 

The 1982 Curriculum Policy Statement (currently undergoing revisions), which sets the 
standards for social work education, points to opportunities for linking peace, social justice, and 
nonviolent conflict resolution with the Council on Social Work Education requirements. 
Principles of social and economic justice are emphasized, including an ongoing quest for 
progressive social change related to the consequences of oppression. In 1994 the National 
Association of Social Workers mandated the teaching of peace and conflict resolution programs 
as a part of undergraduate training in social work: 

Given the reality of global problems impacting on the lives of people, it is vital 
that the social work profession incorporates within its education and practice the 
overarching philosophical theme of peace. The profession needs to direct its 
energies towards constructive efforts and conflict resolution, people-centered 
development, empowerment, and the commitment for social justice and 
non-violent change. (Van Soest, 1992: 13) 

Social workers in the field, feeling unprepared to deal with the high levels of violence, are 
running into such high levels of violence they are feeling unprepared to deal with it and are 
turning to universities and colleges to help train future social workers to manage conflicts on 
their jobs. The international code of ethics for professional social workers states that a social 
worker "has the responsibility to devote objective and disciplined knowledge and skill to aid 
individuals, groups, communities, and societies in their development and resolution of 
personal-societal conflicts and their consequences." ( 1992: 187) 

Professors in schools of education are developing courses in peace education, nonviolence 
in education, violence prevention, and conflict resolution to help teachers deal with escalating 
levels of conflict that students are bringing into the classrooms (Deutsch, 199 1 ). At the 
elementary and secondary levels peer mediation is one of the fastest growing school reform 
efforts in the United States (Johnson, Johnson, & Dudley, 1992). 

Medical schools are even getting into the peace studies field in response to high levels 
of murder in inner-city areas, a problem seen as a public health hazard requiring a preventative 
educational solution, such as when the American medical society launched in 1970 an educational 
campaign to alert people to the dangers of smoking. More than 34,000 people each year in the 
United States are murdered by handguns (Baker, O'Neil I, & Karpf, 1992). The hope is that by 
learning about peace, nonviolence, and conflict resolution, that the murder rate will decrease 
(Prothrow-Stith, 199 1). 

These diverse and creative activities on the part of university professors in the United 
States allow them to use their ski I Is to provide students with knowledge about how to miligate 
the spread of violence in individual peace studies courses, undergraduate and graduate degree 
programs, and non-degree-granting consortia and related programs. 
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Multidisciplinary peace studies courses in the U.S. capture the dynamic ways that the 
problems of violence erupt in human communities. A peace studies course allows students to 
study violence, to understand the conditions for positive peace, and to learn about efforts to 
resolve conflicts peacefully. Content in such courses covers from why people die from social 
and political conflict; to what have humans done in the past and what is currently being done to 
resolve such conflict? Most peace studies courses have an international dimension emphasizing 
that both local and national conflicts have roots in an international political system. Conflict 
arises as individuals compete for power within social groups, state systems, and/or ethnic groups. 
Violence also occurs as people struggle for resources. Peace studies courses elucidate the effects 
of conflict upon individual humans, social and political systems, or the natural environment. 
Students in peace studies courses learn about different ways that people exploit and dominate 
both each other and the natural system. They give students an understanding of the efficacy of 
nonviolent approaches to resolving conflicts and the conditions that must be met to establish a 
just and lasting peace. 

Every college campus in the United States has courses that comply with this definition, 
focusing on how human beings use peaceful strategies to overcome problems of violence. Such 
courses have titles like "Foundations of American Diplomacy," "Nonviolent Social Change," 
"Human Rights in the World Community," "Urban Violence," "Conflict and Conflict 
Management," "International Conflict and Peacemaking," "Foreign Policies of Modern Nations," 
and "Aggression." Whether or not they are peace studies courses depends upon the instructor. 
Under the tenets of academic freedom which govern university relations, a professor has a right 
to teach a course as he or she sees fit. The same course taught by two different professors could 
have various emphases. In a peace studies course a professor would point out ways that humans 
have used peace strategies-"peace through strength," "peace through justice," "peace through 
politics," "peace through pacifism," "peace through negotiation," and "peace education" to 
address problems of violence mentioned in that course. 

Many colleges and universities in the United States are developing introductory peace 
studies courses that are starting to define the key elements of this burgeoning academic field. 
These courses discuss the realities of war and violence, what is peace and conflict resolution, and 
how nonviolent strategies create peace. They allow students to examine the causes of violence 
and peace as well as introduce students to key concepts and people (Murray, 1994). 

In addition to these speci fie courses identified as peace studies courses, there are 
professors on many campuses infusing peace and justice concepts into their regular course 
offerings (Johnson, 1986). Not all universities have focused these courses into a coherent 
academic program. A single course taken here or there does not give a student a very complete 
picture of how to address the problems of violence. Students just taking one course may not 
acquire the same appreciation for the importance of peace strategies as provided when a college 
or university offers an academic program in peace studies. 
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University and College-level Programs in Canada 

Many of the patterns apparent in the picture of peace studies in the United States are 

noticeable in Canada. Canadian universities, not unlike their American counterparts, responded 

both to the war in Vietnam and to the revived cold war in the 1980s with courses devoted to 

analyzing global conflict, studies of the arms race, and to questions of deterrence, arms control 

and disarmament. The same seminal effect of smaller church colleges has, like the U.S., shaped 

Canadian peace studies where even today Mennonite colleges like Conrad Grebel, Waterloo, 

Ontario and Menno Simons, Winnipeg, Manitoba, provide leadership in the study of peace and 

conflict resolution. 

Another pattern which mirrors college campus peace studies in the United States is that 
of the dominance of the same disciplines in the sponsorship of peace studies. Political science 

or departments of political studies are the chief sponsors of core peace and conflict courses and 

this is true even if one chooses not to count among them courses in international relations, 

strategic studies or foreign policy per se. Considering the link which many peace studies courses 

and programs have with their parent church colleges, it is not surprising that departments of 

religious studies, comparative religion and theology carry a much larger number of peace studies 
courses than most academic disciplines. Some of the previous surveys of peace studies courses 

in Canada have overlooked this extremely important contribution and list of courses simply 

because they were focused on social science linkages (Arnopoulos, 1991 ). 

Periodic tallying of Canadian courses and programs to the extent that it is done is 

performed by what are essentially U.S. organizations. For example, even though the Consortium 
on Peace Research, Education and Development (COPRED) includes Canadian members and lists 

Canadian peace studies institutes in its directory, there is a distance from the Canadian scene 

which does not meticulously capture the state of peace studies in Canada. Dedicated scholars 

like M. V. Naidu (1988) and Paris Arnopoulos (1991), as well as Matthew Speier (1987), have 

taken it upon themselves to piece together a portrait of university peace studies in Canada but 

they were always dependent as is COPRED on the good will of university personnel to reply to 
their surveys. 

As we have seen one of the problems in counting peace studies courses is the question 

of definition and setting the boundaries for what will be included or excluded. To tackle this 

problem in the Canadian context the authors chose to set a rather narrow boundary to include 

only those courses which made it clear that their subject matter deals, in part at least, with 

alternatives to armed conflict and violence. As the subtitle of one of Canada's peace studies 

courses puts it: "patterns of conflict, paths to peace." The attention is directed to understanding 

the nature of war, violence, and conflict but also to determining appropriate alternatives. 

Students in peace studies courses consider both negative and positive peace, direct and indirect 

violence, and individual and collective perpetrators of violence (see Galtung, 1975). 

Nevertheless, any peace studies course, particularly at the introductory level, tends to include 

some discussion of "war and peace." Somewhat more peripheral courses may include those in 

psychology departments where the focus is on patterns of violence as it relates to, say, family 
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abuse, not war and peace; or courses i n  i n ternat ional  re l at ions ,  fore ign and defense po l icy ,  and 

strategic s tudies which examine m i l i tary tact ics  and strategies but pay less attent ion to d i spute 

sett lement and peacebui ld ing .  

There are probably over  100 peace studies courses i n  Canada wh ich  rough ly  f i t  the more 

n arrow descr ipt ion i nd i cated above .  The number of courses fi t t ing a more peri pheral descript ion 

numbers wel l over 200. Of the core courses about 40% have as their sponsor a department of 
pol i t ica l  studies . Another I O  to 1 5% are sponsored by a departmen t  of rel i g ious studies, 

comparat ive  re l i g i on or theology department ,  approx i mate ly  1 0% sponsored by a h i story 

department, another 1 0% by soc io logy departments and over 1 5% are i n terd isc ip l i n ary . Other 

d is t inc t ive ly peace studies courses number about 1 0  to 1 5  and are to be found in economics, 

ph i losophy or psycho logy departments and in educat ion ,  part i cu l ar ly  at the graduate leve l . 

It i s  not a lways c l ear from ca lendar descr ipt ions wh ich courses may techn ica l l y  be cal l ed 

i ntroductory but for those wh ich  are c lear ly so ( approx imate ly  1 2  to 1 5 ) the ir  content has certa i n  

common e lements l i ke :  the causes of war, the nature of the nuc lear threat, d i sarmament and arms 

contro l ,  the  n ature of v io lence and aggress ion ,  non-v io lent  a l ternat ives and forms of confl i c t  

reso lut ion and  d i spute sett lement .  

The  d i s t inc t ive peace studies courses seem to  be  e ven ly  d is t r ibuted throughout Canada 

numbering as they do over 30 in  Ontario, at least a dozen in Quebec d i v i ded equal l y  among 

French and Eng l i sh  l anguage offer ings ,  23 in the four western prov inces ,  and 1 7  in the East . 
The number of peace studies programs that offer an undergraduate degree ,  are very few 

in number and are scattered across the country . Graduate programs are e ven more rare w i th the 

Un i vers i ty of Toronto prov id ing  the on ly  fu l l peace studies program at the t ime of wr i t ing .  An  

education student a t  O ISE  ( the Ontario Ins t i tute for S tudies i n  Educat ion, Toronto) ,  might  put 

together a masters or PhD program and a theological student migh t  muster a focus on war and 

peace at several theolog ica l  semi naries, but the pattern ,  as in the U . S . ,  is the burgeon ing  of 

confl ict reso lut ion programs w i th 40 to 50% enro l lmen t  i nc reases be ing  reported in p laces l i ke 

Menno S imons Col lege .  The announcement of a new masters program in Confl i c t  Anal ys i s  and 

Management beg inn i ng  in Apr i l  1 998 at a former m i l i tary col lege (Royal Roads) in V ictori a, 

B ri t i sh  Columbia is a lso ind icat ive of th i s  new d i rect ion i n  peace studies and the conversion of 
former defense estab l i shments to that d i rect ion .  

Trad i t ional peace s tud ies programs may have depended too much on the creat i ve  work 

of a l im i te d number of committed academics .  There is some ev idence that, as these leaders 

ret i re, the ir  programs w i l l  d i sappear. The new programs in confl i c t  reso lu t ion l i ke the Med iat ion 

Services programs in B . C .  and Manitoba which provide t ra i n i ng  in i n terpersonal rel at ions, 

mediat ion sk i l l s tra in ing ,  management of anger, and c ross-cu l tural i ssues w i l l  l i ke l y  move qu ick ly  

from offeri ng cert i ficates and d ip lomas to  extending both undergraduate and graduate degrees. 

The i n terd i sc i p l i nary work which c haracterizes peace studies can be w itnessed in mu l t i ­

d i sc ip l ine peacebu i ld i ng  workshops or l i nkages of  law and medic i ne facu l t ies l i ke McMasters' 

( Ham i l ton ,  Ontario) hea l th-peace i n i t ia t ive focus ing on ch i l dren of  war-torn countr ies .  A second 

d i rect ion to watch c l osely in the Canadian context i s  the contr ibut ion of peacekeep ing  train ing 

centers l i ke the  Lester B .  Pearson Centre i n  the  former Armed Services B ase Cornwal l i s ,  Nova 

Scot ia which fac i l i tates cooperat ion amongst i n terested academic programs wh i l e  promot ing a 
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broad spectrum of peacemaking and peacebuilding concerns. All these endeavours indicate that 

there may not be so much a decline in peace studies in Canada as there is a constructive 

redefin ition constituting consolidation of those few efficient and productive structures and a 

redirection in keeping with the changing times. In speaking of these new relationships between 

more traditional peace studies programs and the confl ict resolution focus of more college 

campuses and institutions, one director recently communicated to us that we probably "need to 

find better ways to dialogue with one another and with these related t raining agencies to stimulate 
one another to address the larger peace issues in our global village." 

Western Europe 

In North America, as we have pointed out, peace studies programs have often been 

initiated on an ad hoc basis in response to c rises of the times, such as the Vietnam War and the 
escalation of the arms race in the I 980s , when faculty and students felt compelled to address 

issues of p ressing social concern. As previously pointed out there have been several waves of 
peace studies program development, beginning after the Second World War, in response to the 

Vietnam War, and continuing through the 1980s and the escalation of the arms race, when 

hundreds of courses and programs were initiated at colleges and universities in  North America. 

The result is that a "critical mass" of programs were established, along with journals and 

academic networks, which has enabled a new field to come into existence. 

Because of a st rong tradition of peace research as distinct in many cases f rom peace 

studies (teaching programs) in Western Europe, and in particular the Nordic countries and 
Northern Europe gene rally, peace studies program development has emerged in a different way. 

rn short, there are many well-establ ished peace research institutes in Western Europe, but 

relatively few teaching programs in peace studies. In North America it is the reverse . 

This reversal is perhaps because European universities tend to be more traditional in 

structure and format and are less flexible and open to innovation than their North American 

counterparts. However, European peace studies programs, where they do exist, tend to be wel I 

supported, with their own faculty and sufficient funding to mainta in an ongoing academic 

program, which is often not the case in North America. The st rength of the peace research 

tradition in Europe lends legi timacy to the field, which is still lacking to some extent in North 

America despite the many courses and programs that have been initiated. 

Although the roots of European peace research can be traced at least as far back as the 

18th century Enlightenment, the emergence of peace studies as a distinct field in Europe can be 

said to have come about with the establishment of the first peace research institutes in the late 

I 950s and early 1960s. The International Peace Research Institute, Oslo (PRIO) ,  and the 

Stockholm International Peace Research Institute (S IPRI) ,  along with other European peace 

re.,:;earch institutes, helped lay the intellectual g roundwork for the field. 

Johan Gal tung, the founder of PRIO, is one of the major theorists of the field, as are other 

European peace researchers. Galtung was one of the first to use the term "peace research," so 
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in some ways the ongms of the field can be traced to Europe. This is not to discount the 
contribution of North American peace researchers, such as Kenneth and Elise Boulding, who 
helped found the Journal of Conflict Resolution in the 1950s and have played a major role in the 
international development of the field. 

While a number of key indi victuals have helped to bring peace research and peace studies 
into existence, the emergence of the field has of course been a complex process involving many 
different people, programs, and organizations, all working in symbiosis . Support networks like 
IPRA ( International Peace Research Association), and the recently founded EUPRA (the 
European branch of IPRA) continue to maintain the momentum of the field. 

This European report focuses on the development of peace studies programs, with some 
mention of peace research institutes where they are linked to teaching programs .  A truly 
comprehensive directory of such programs would best be done by computer network, given the 
rapidity of change and development in the field. A data base of continuously updated 
information on peace studies programs is needed. and a number of individuals and organizations 
are working toward that end. 

Our descriptions of peace studies programs begins with northern Europe, where much 
of the early development took place and where the most well-established programs are located. 
"i.Jorway has the distinction of being the country where peace studies has received much of its 
initial impetus. The Journal of Peace Research, one of the major journals of the field, has been 
published by PRIO since 1964. along with the Bulletin of Peace Proposals begun in 1970, a more 
policy-oriented journal which has been replaced by Security Dialogue and receives financial 
support from the Norwegian Ministry of Financial Affairs. The research agenda of PRIO is 
wide-ranging. with three main areas :  conflict theory and the study of ethnic conflicts, security 
and disarmament studies .  and military activities and the human environment. 

PRIO offers a postgraduate International Summer School course on peace research in 
cooperation with the University of Oslo. which draws participants from over 25 countries each 
year and provides a unique opportunity for cross-cultural peace learning . Although this course 
has been run ... uccessfully for many years. the University of Oslo has not developed a peace 
studies program. A peace researcher, Birgit Brock-Utne, known for her feminist perspective on 
peace education is based there at the Department of Pedagogics. Other than at PRIO and the 
University of Oslo. there are no peace studies programs in Norway, but Magnus Haavelsrud, 
another peace researcher long active in the field. is based at the University of Tromso Institute 
of Social Science. 

Peace research institutes and peace studies programs are partly well supported in Sweden. 
The Stockholm International Peace Re-;earch Institute (S IPRI ), founded in 1 966 to commemorate 
Sweden' s  150 years of unbroken peace. is autonomous but government subsidized, with the 
Swedish parliament granting it over $2.5 million per year. Their yearbook, World Armaments 
and Disarmament is considered by many to be an essential resource for peace researchers 
(Rudney. I 989) .  Others have criticized SIPRI for focusing too much on security issues and 
· ·weapons counting" at the expense of other types of peace research. 

Lund University created a professorship of peace and conflict research in I 97 1 which in 
1989 was moved into the department of sociology. An independent Transnational Foundation 
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for Peace and Future Studies was created in 1985 and staffed by Jan Oberg. This institute is 
engaged in action-oriented research, such as a long standing project on conflict mitigation in the 
Former Yugoslavia, but gives no courses. 

Two of the most well-established peace studies programs in Europe are in Sweden, at 
Gothenburg and Uppsala. The Peace and Development Research Institute (PADRIGU) at 
Gothenburg University, founded in 1978, has 12 professional staff, all of whom are engaged both 
in research and teaching, and about 600 students (undergraduate and graduate with 20 Ph.D. 
students). The Institute currently offers B .A. and Ph.D. degrees. Students can do a B.A. in either 
Peace and Conflict Studies/World Order Studies or in Development Studies, and then go on for 
a Ph.D. in Peace and Development Research. 

The Department of Peace and Conflict Research at Uppsala University, established in 
197 1, offers an undergraduate and Ph.D. program, with 200-300 students enrolled each academic 
year. There is one full professorship (the Dag Hammarskjold Chair of Peace and Conflict 
Research), and several associate and assistant professor positions. The two main research areas 
of the department are l )  the origins and dynamics of conflict and 2) international security issues. 
The Department has been active in promoting the field of peace research through its publications 
and activities. For example, the development of the field has been analyzed in Peace Research: 
Achievements and Challenges (Wallensteen, 1988). The department is a member of the 
transnational secretariat for the Talloires Universities Group which encourages the development 
of courses on arms control and which has produced a curriculum guide for transdisciplinary 
teaching on global peace and security. 

The major Dutch peace research journal, Transaktie, formerly published by the 
Polemologisch Instituut, has been taken over by the Institute of International Studies at Leiden 
University. Also at Leiden is the Center for the Study of Social Conflicts, which has a 
graduate-level course in peace research, but not a full program. Other universities in the 
Netherlands offering peace research and peace studies courses are the Free University of 
Amsterdam, which has a peace research course; the University of Utrecht, which has a Chair of 
Human Rights and a course on peace education in the Social Sciences Department; and the 
Catholic University of Nijmegen, which has a Center for Peace and Conflict Studies founded in 
1967 . 

Denmark has a tradition of "folk high schools," and a model of this kind of education is 
the International People ' s  College in Helsinore, founded in 192 1 on the principles of peace and 
international understanding. The People ' s College is an international residential school where 
adults live and work together. Generally there are no entrance qualifications, exams, or degrees 
at folk schools, but the People ' s  College does have a diploma course in peace studies. Short 
courses of 8 to 16 weeks are offered on peace studies, international affairs, ecology, sustainable 
development, and related topics (Lawson, 1995). 

In Belgium there is a unique educational center, similar to the International People 's 
College in Denmark, the Universite de Paix in Namur. It was founded in 1960 by Father 
Dominique Pire, who won the Nobel Peace Prize in 1958 for his work on behalf of refugees . 
He used part of the prize to establish this center, where people come together from all parts of 
the world for short courses on themes such as nonviolence, pacifism, and peace pedagogy. 
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Teach ing and learn i ng  at  the Un i versi te de Paix i s  based on in terpersonal d i alogue, as described 

by Domin ique P i re i n  his book Building Peace ( 1 967 ) .  The Un i vers i te  de Pai x also runs a 

research and documen tat ion center . 

Because of the d iv i s ion of Be lg ian un i vers i t i es  i n to separate F lemish and French-speak i ng  

systems, efforts t o  establ i sh peace research ( and peace studies) have been fragmented. Two 

programs on polemology are offered at the Free Un i vers i ty of Be lg ium,  the Cen trum voor 

Polemologie at the Vrij e Un i vers i te i t  (F l emish)  and the Groupe de Po lemolog ie at the Uni vers i te 

Libre ( French ) .  The F lemish program offers courses on polemology and i n ternat ional re la t ions, 

wh i l e  the French program concen trates on soc iol ogica l  research on peace, soc ia l  movements ,  and 

war prevent ion .  The Uni vers i ty of Leuven has a cha ir  in "i n ternat ional Re l at ions ,  S t rategy, and 

Peace Research . "  
The Un i ted Kingdom, along w i th  Sweden,  i s  where most of  the peace studies development 

i n  Europe has taken place .  Ex i s t ing programs are in England and Northern I re l and, with no 

uni vers i ty peace studies programs as yet in Scot land and Wales. At lant ic  Col lege in Wales offers 

a peace and confl ic t  s tudies program for secondary school student . 

The Department of Peace Studies at the Un i vers i ty  of B radford in the north  of England 

is the largest and most comprehens ive of i t s  k i nd  in  the wor ld ,  offeri ng  B .A . ,  M .A . ,  M . Ph i l ,  and 

Ph.D. degrees. Founded i n  1 973 as a resu l t  of an i n i t ia t ive by the Re l ig ious Soc ie ty of Friends 

(Quakers ) ,  the Department now has 1 9  members on academic staff, and about 300 students ( 200 

undergraduate, about 40 i n  the two M.A .  programs of Peace S tudies and I n ternational 

Pol i t i cs/Securi ty S tud ies, and around 50 research students in  the doctoral program ) .  The current 

Head of the Department is  Proessor Paul Rogers, we l l - known in B ri ta in  as an expert on Br i t i sh 

defense po l icy ,  arms contro l .  and d i sarmament .  

The research and teach ing  of the Department covers three main areas :  confl i c t  re o lu t ion ,  

soc ia l  change ,  and i n ternat ional secur i ty .  The Centre for Confl ic t  Resolu t ion ,  a research un i t  i n  

t he  department ,  runs a range of prac t ica l  programs, i nc lud ing mediat ion tra i n i ng in  areas of  

confl ic t  .,uch as  the  former Yugos lav ia .  The departmen t ' s  work on soc i a l  change inc ludes 

programs on Lat i n  America, Afr ica, the M iddle East, Eastern Europe, and South Asia ( e . g . ,  the 

Gandhian movement i n  I nd ia) ,  address ing issues re lated to de velopment ,  nonv io l ence ,  and soc ia l  

a l ternat ives .  The in ternat ional secur i ty area i nc ludes a range of  topics such as  the study of  arms 

transfers, contro l  of nuc lear and b io log ica l  weapons ,  env i ronmental secur i ty ,  and securi ty based 
on economic cooperat ion and ju ...,t ice be tween North and South .  

Woodbrooke Col lege ,  one of the Se l l y  Oak Col lege -. in  B i rmingham, England ,  is funded 

and run by Quakers. I t  is  s tructured a� an i n-service adu l t  education fac i l i ty ,  offer ing programs 

to the genera l  pub l ic on nonv io len t  confl i c t  reso lu t ion .  One of these is an I I -week course on 

"Work ing w i th Confl ic t"-an i n tens ive ,  i n ternat iona l  course for people work ing  for development ,  

human r ights and peace in s i tuat ions of ins tab i l i ty and confl i c t .  

The peace research commun i ty  i n  Br i ta in  is no t  as  e x tens ive as  i t  i s  in  Scand inav ia ,  bu t  

one center tha t  did grow out  of  the peace research tradi t ion i s  the  R ichardson Ins t i tute for 

Confl ict and Peace Research  at the Un ivers i ty of Lancaster, founded in 1 959 .  It i � named after 

Lewis Fry Richardson, a pioneer of peace research who d id  studies on arms races and wars in  

the early 1 900s . The lns t i tu te i s  smal l ,  bu t  offers M.A.  and Ph .D .  degrees, and has had an 
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important impact on the field through its publications, which includes A Reader in Peace Studies 

1 (Smoker, Davies, & Munske, 1 990), a basic text often used in introductory peace studies courses. 
Another peace studies program in the U.K. offering M .A. and Ph.D. degrees is the 

International Conflict Analysis Program of the University of Kent at Canterbury. The course 
work, carried out over three terms, is organized around three main themes: ( I ) Theory of 
Conflict, (2 ) Modes and Practice of Conflict Resolution, and (3 ) Methodology of Research. Case 
studies are analyzed in the light of various theoretical approaches and students are introduced to 
different types of negotiation and mediation practices, with an emphasis on third-party 
intervention. Diplomats, practitioners and visiting scholars take part in a weekly seminar 
program with the students. 

In Northern Ireland, Magee College of the University of Ulster offers a B .A .  in peace and 
conflict studies and a postgraduate diploma/M.A. in peace studies . The B .A. is a four-year 
interdisciplinary course on problems of peace and conflict, with a focus on interethnic conflict, 
including the conflict in Northern Ireland. In addition to a broad background in history, politics, 
and sociology, students are given practical skills training, and a 20-week work placement with 
a relevant agency or organization is required. The M .A. course, offered in association with the 
University of Limerick, focuses on conflict resolution and peacebuilding in divided societies. 
Combining theory and practice, it is designed particularly for those working in areas of conflict 
such as Northern Ireland . Also at the University of Ulster is a Centre for the Study of Conflict 
and a newly formed United Nations University program in conflict resolution and ethnicity. 

The Irish Peace Institute, located at the University of Limerick, was established in 1984 
as an independent nongovernmental organization sponsored by the University of Limerick, the 
University of Ulster, and Co-operation North, an organization which promotes North-South 
cooperation in Ireland. Its aim is to promote education, research, and training in conflict 
resolution and in the "development and management of people-to-people co-operation programs." 
The work of the Institute focuses on the Northern Ireland conflict, North-South co-operation in 
Ireland, Anglo-Irish relations, European integration and international co-operation. An M .A. 
degree (described above) is offered by the University of Ulster in association with the University 
of Limerick . The Institute also sponsors post-doctoral fellows, supports research, and organizes 
youth conferences and study tour s .  

The Centre for Peace Studies at the Irish School of Ecumenics in association with Trinity 
College, Dublin offers an M.Phil and Diploma course in peace studies. The program is designed 
to provide an understanding of the international system and of the problems of war, violence, and 
conflict resolution between and within nation states. A particular aim is to relate scholarly 
research across a wide range of topics to the role of human agency and moral choice in the 
construction of the international order. The program also offers a sabbatical program in peace 
studies and an adult education program leading to a certificate in peace studies . 

One of the most rapidly developing new centers for peace studies in Europe is the 
European University Center for Peace Studies (EPU) in Stadtschlaining, Austria, which is funded 
by the Austrian government. In 1988, UNESCO endorsed the establishment of the EPU, and it 
had its first pilot semester in 1989. It now offers several courses of study in its advanced 
international program on peace, security, development and conflict resolution, including a 
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certificate, practitioner, and M.A .  program in peace and conflict studies. Students and course 
lecturers are drawn from many different countries. The program aims to provide a "transnational 
perspective . "  Lecturers include many prominent peace researchers, such as Johan Galtung and 
Hakan Wiberg. Faculty members have recently initiated a branch of the EPU in Spain. 

The EPU works in cooperation with the Austrian Study Center for Peace and Conflict 
Resolution (ASPR), founded in 1 988 and based in the castle at Stadtschlaining .  One program 
run jointly by ASPR and the EPU is the International Civilian Peace-keeping and Peace-building 
Training Program designed to train civilians in the kinds of s kills outlined by former UN 
Secretary Boutros Boutros-Ghali in his "Agenda for Peace." Resource persons in the program 
have relevant experience with the U and nongovernmental organizations. 

Spain is a relative newcomer to peace studies, largely because, under the Franco regime, 
social sciences with a critical orientation were suppressed. Until the early 1980s, there were only 
a handful of individuals in academia working on war/peace issues. When peace research did 
emerge, it came out of a culture of resistance and is still strongly linked to the peace movement. 

At the University of Granada, a multidisciplinary peace re earch center wa._ recently 
establi.,hed by Maria Luisa Espada, a professor of international law, and there is a new Ph.D. 
program there, the Seminario de Estudio .. sobre la Paz y los Conflictos. A peace studies program 
on the philosophy of peace has also recently been established at Jaume I Universitat in Castello . 

One peace research institute in Spain with a unique history is the Gernika 
gogoratuz/Grupo de investigacion por la paz (GGG) founded in the Basque city of Guernica in 
1987 . The Basque name translates as  "remembering Guernica," recalling the destruction of .the 
city by German bombers in support of Franco during the Spanish Civil War. It is a symbol of 
peace and reconciliation in an area of Spain torn by civil strife (ET A Basque "eparatist 
movement) .  Historical research. studie - on nationalism, and conflicts between Christian and 
Islamic cultures are included in the research agenda. The in titute has initiated a Ph.D. program 
in conflict psychology at the University of Basque Provinces. 

Like the European Uni\'ersity center for Peace Studie'i in Austria, EPU-Spain offers 
scientific education and professional training in the interdisciplinary field of peace studies. EPU­
Spain offers courses from the same catalog of courses developed in Austria and utilizes the same 
diverse international faculty with all teaching done in Engli h. 

EPU-Spain concentrate � on university-level programs and courses in peace research and 
peace education that are mainly for postgraduate students who aspire to careers in or are already 
working in such fields as science, education, government, culture, economics, and international 
management. The student body is an international one, with students generally coming from 
many different countries .  The list of courses that have recently been offered at EPU-Spain 
include "Introduction to Peace and Development Studies ;" "War, Technology and Society;" 
"Peace, Culture, and Communication ; "  ' ·Gender and Peace:" "Philosophy and Peace;" · 'The 
European Union. Global Secur ity, an Development;" "Peace in Europe : Practical Problems and 
Moral Dilemmas . "  

In Italy, a t  Padua university, there i.., a specialization in Human and People' s  Rights .  The 
University of "'\ aples features a Center for Peace Education that works with various �econdary 
schools on different models of conflict resolution. This Center has founded several schools for 
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trainers of conscientious objectors. The center has trained some ten thousand conscientious 

objectors each year as well as promoting people' s  nonviolent defense throughout Italy. Bologna 

University supports an interdepartmental Center for Peace Research. In Florence a group of 

professors in 1985 started a private initiative (Forum sui Problemi della Pace) that is very active 

promoting international conferences and seminars . 

The peace field in Europe is flourishing with new centers coming into existence. The 

emphasis on conflict resolution has spawned many programs with a practical emphasis, including 

new initiatives in peace research and peace studies in Eastern Europe and the former Soviet 

union. European peace researchers are beginning to create a common forum for communication 

and cooperation, bridging East and West. 

The breakdown of states, the rise of nationalism in Europe following the end of the Cold 

War, and war in the former Yugoslavia have reinforced a belief in the necessity of military 
"solutions" to conflicts and are a challenge to peace studies. Violent conflict in the heart of 

Europe is far from over, and the pressing need to develop nonviolent alternatives remains .  It is 

a need that is central to the peace studies field, and to the struggle for peace and justice in the 

global community. 

Conclusion 

The growth of peace studies programs in Canada, the United States, and Western Europe 

indicates a concern for the future of this planet. Faculty at various colleges and universities are 

attempting to use their professional skills to educate students about the causes of war while 

pointing out various alternatives to violent behavior. These programs, which allow professors 

to concentrate their expertise on important issues of domestic and international conflict, vary 

considerably as to their scope and structure. Traditional programs which focus on the study of 

treaty arrangements, alliance systems, deterrence theories, and the study of war between sovereign 

nations-states have been complemented by newer programs focusing on the interactions of 

individuals and subnational groups that cut across the boundaries of nation-states. The traditional 

programs are rooted in concepts of collective security, diplomacy, negotiation, strategic 

management, and arms control, while the newer approaches emphasize the behavior of 

individuals, communities, and nongovernmental organizations. 

Further effort needs to be made to generate a core academic content for peace studies 

programs that would recommend required readings and key concepts. So far, there is little 

agreement about basic texts for peace studies courses. Two basic introductory peace studies texts 

have recently been written . They are Introduction to Peace Studies by David Barash ( 1991) and 

Realizing Peace: An Introduction lo Peace Studies by Thomas Keefe and Ron Roberts ( I 991 ) .  

A popular reader, A Peace Reader, has been produced by Fahey and Armstrong (1992) .  Another 

previously mentioned text that is often used in introductory peace studies courses is A Reader 

i11 Peace Studies (Smoker, Davies, & Munske, 1990) . 
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Many peace studies faculty spend time working with peace organizations in their 
communities. Such efforts at peacebuilding provide important insights into the struggle for peace 
and help build a support base for academic peace studies programs, but pull a researcher away 
from the library and place further restrictions on that faculty member ' s  time. Institutional support 
needs to cover the day to day maintenance tasks-publishing flyers, bringing in speakers, 
promoting the program, raising funds, circulating newsletters, etc.-that give a peace studies 
program both an identity and a vitality on campus. Without institutional support these programs 
rely too much on the good will of a few select faculty members who can easily become "burned 
out" as they try to juggle peace studies with their existing commitments. Many of the North 
American programs described in this text depend upon the dedicated efforts of a few faculty 
members. As the twentieth century draws to a close, there is a danger that many of these peace 
studies courses and programs will disappear as faculty who were attracted to peace studies as a 
result of the war in Vietnam or the nuclear threat retire. Many graduate programs are producing 
young scholars, committed to peace paradigms, but many of these PhDs are having trouble 
finding work in universities that are downsizing and whose faculty are committed to traditional 
subject matter. Young scholars, originally attracted to the idealistic visions of peace education, 
are becoming frustrated and disappointed at the academy's  inability to welcome them. Many 
budding scholars feel they will be peripheral to traditional academic disciplines. 

Scholarly debate about the value of multidis_ciplinary programs provides a challenge for 
the growing field of peace studies. Most scholars are accustomed to look at the world through 
the lenses of the disciplines in which they have been trained. Peace studies, rather than relying 
on a unidisciplinary perspective, can provide a unifying ground for political scientists, educators, 
sociologists, theologians, and philosophers seeking to use their academic skills to shed light on 
how the problems of violence affect human communities. Studies about the problems of violence 
are so multifaceted that they can not be limited to one discipline. Peace students rely upon a 
type of rigor not rewarded in traditional academic settings. Many peace studies programs are 
student centered, based upon dialogue (and not lecture) ,  value laden in their commitment to 
justice, passionate in their aversion to violent human behavior. Such radical pedagogy has 
brought forth critics who accuse these new fields of being soft or lacking in rigor. 

The reduction of the peace movement in the West in the 1 990s has created both 
difficulties and opportunities for peace studies programs. Without an energized peace movement 
demanding that attention be paid to problems of violence, there is a danger that professors on 
college campuses will continue to support the violence of the status quo. Universities and 
colleges are run by a conservative inertia that supports traditional academic programs and does 
not reward scholars who dedicate their lives to the promotion of peace. On the more positive 
side, peace studies has become less controversial and oppositional in nature. In the past it had 
come under attack for being politically biased. With the end of the Cold War, the division 
between "establishment" strategic studies and "alternative" peace research has become less 
pronounced. Research areas are changing and the focus on conflict resolution has helped diffuse 
the political nature of debates about security. Peace Studies has become more conventional and 
is gaining wider acceptance throughout countries in the West, as citizens are looking for solutions 
to increased levels of urban crime and domestic violence. 
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One problem faced by th i s  growing fie ld  is lack of recogn it ion .  Peace studies depends 

upon a hol ist ic approach to v i olence. Un ivers i t ies that are d iv ided in to specific d isc ip l ines h ave 

a hard t ime accommodat ing to an academic fie ld  that inc ludes academic areas as d i verse as 

international studies, soc ial  work, and education .  Professors i n  trad i tional d i sc ip l i nes l i ke h istory, 

have a hard t ime abandoning their narrow scholastic train ing to embrace such a w i de-ranging 

field .  The immen se problem of bring ing peace to human societies requ i res a new kind of 

d isc ip l ine .  Peace studies expects schol ars to be crit ical of tradit ional academic h ierarchies ,  to 

promote social change, to chal lenge state pol ic ies ,  and to transform the behavior of students 

confused, frightened, and bew i l dered by the many forms of violence that surround them.  

At the end of a century racked by v io lence and w ar, peace studies faces many problems 

in gain i ng  broad acceptance by un iversit ies and col leges.  On the pos i t i ve s i de are the students, 

concerned about the v iolence in the postmodern world, who are i deal i s tic and eager to learn about 

alternat i ves to v i olence. On the negat ive s ide are the un i versi ty adm i n istrators who i n  a t ime of 

fi scal restra int  are not able to support new d isc ip l ines ,  however i mportant they may be. 

Telev i s ion news in the West dai ly g ives the i mpress ion that domestic v i olence and street crime 

are urgent problems .  The hes i tance of facu lty to embrace th is  new f ie ld also means that peace 

studies pro grams have a narrow base of support that is dwind l ing as the professors in th is  fie ld  

grow older wi thout more resources. In spi te of  the tremendous carnage of the twentieth century , 

the fi e ld  of peace studies is i n  danger of remain ing marginal i n  the next century . 

Further obstac les come from cul tures that continual l y  rel y upon peace through strength 

strategies to prov ide security for frightened c i t izens who in turn have l i tt le knowledge of 

nonv iolent alternati ves .  In response to r is ing levels of domestic crime, pol i t ic ians are bu i ld ing 

prisons and h i ring  more pol ice,  rather than prov id ing support for peace education efforts that 

cou ld  help prevent v iolence by teach ing young people peace-making techn i ques . Likewi se, i n  

a post Cold War  c l imate national governments have  not been able to  d ivert resources away from 

defense towards address ing the various aspects of structural v iolence that cause so much 

violence in  the first p lace . Recent reductions i n  crime are credited to pol ice and not to thousands 

of peacemakers who have been teach ing confl ict resolut ion techn i ques to young people in 

schools .  

Emphasis  upon responding to v io lence with force makes i t  h ard to bui ld a foundation of 

support for peace studies wi th in  c i t izenries that see the pursu i t  of peace as being both ideal i st ic 

and unglamourous .  The pursu i t  of peace i s  often labeled " ideal i st ic" because it i s  assumed that 

humans w i l l  always be v iolent ,  and any talk about bu i ld ing a peaceful society i s  seen as naive .  

I t  i s  a lso considered unglamourous in the sense that b loody and dramatic events make head l ines .  

Peaceful l iv ing i s  not covered by a med ia  seeki ng to t it i l l ate an audience that has been raised on 

glamorous images of v iolence promoted on telev i s ion, in novels ,  movies ,  and popular mus ic .  

News reports cover the  protagon i s ts and antagonists i n  a v iolent confl ict  but  ignore the inev itable 

presence of peacemakers who are always present, try ing  to resolve confl ict nonviolent ly . 

Supporters o f  peace studies need to fi nd ways to dramatize the work of nonviolent peace heroes 

and heroines .  As we near the new m i l lennium, i t  i s  cruc ial that the struggle to bui ld a peaceful 

world be a dynamic part of the publ ic debate, so that the 2 1 st century that w i l l  not be dom inated 

by v io lence and war. 
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Peace educators promote peace within the confines of a global corporate marketplace 

where materials and wealth are valued. Most students, seeking to get ahead in a competitive 
world, want to get on the bandwagon that leads to success. Too few seem to understand that 
their success will not last if their societies devolve as have the civic worlds in Somalia, the old 

Yugoslavia, or Pakistan (just to name a few) ,  if the environment is destroyed, or if nuclear 
warheads are released. Most Western states continue to spend huge amounts of money on 

military might and are not investing in any systematic way in promoting peace. 
Yet the expansion of peace education in a wide variety of forms as illustrated throughout 

this paper provides evidence of fruitful new directions (like conflict resolution and negotiation 

programs), fresh commitments (the increases in undergraduate and graduate programs and 
numbers of dedicated students), and innovative applications (mediation services and converted 

military bases). Peace Studies at the end of the millennium faces its problems of definition, 
status and funding but it does so with an enlarged understanding of itself, and the capacity for 

imaginative extensions of its role and prudent and enterprising applications of its finite resources. 
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APPEAL OF THE NOBEL PEACE PRIZE LAUREATES 

From : Nobel Peace Prize Laureates 

To : fl eads of States of al I member countries of the General Assembly of the United nations 

« FOR THE CHILDREN OF THE WORLD » 

Today, in every s ingle country throughout the world ,  there are many chi ldren si lently suffering 
the effects and consequences of violence. 

This violence takes many d ifferent forms : between chi ldren on streets, at s choo l ,  in family l i fe 
and in the community. There is physical violence, psycholog ical violence, socio-economic 

violence, environmental violence and polit ica l violence. Many chi ldren - too many ch i ldren - l ive 
a "cultu re of violence". 

We wish to contribute to reduce their suffering .  We bel ieve that each child can d iscover, by 
h imsef, that violence is not inevitab le .  We can offer hope, not on ly to the ch i ldren of the world, 

but to al l of h u man ity, by beg inn ing to create, and bu i ld ,  a new Cu ltu re of Non-Violence. 

For this reaso n ,  we address this solemn appeal to a l l  Heads of States ,  of a l l  member coun tries 
of the Genera l  Assembly of the Un ited nat ions ,  for the UN Genera l  Assembly to declare : 

• That the first decade of the new mi l lenn ium, the years 2000-20 1 0 ,  be declared  the 
"Decade for a Cu lture of Non-Violence"; 

• That at the start of the decade the year 2000 be declared the "Year of Education for Non­
Violence"; 

• That non-violence be taught at every level in our societies d u ring th is decade, to make the 
chi ldren of the world aware of the rea l ,  practical meaning and benefits of non-violence in their 
dai ly l ives, in order to reduce the violence, and consequent s uffer ing, perpetrated aga inst 
them and h u manity in genera l .  

Together, we can bu i ld  a new culture o f  non-violence for humank ind which wi l l  g ive hope to  a l l  
humanity, and in particu lar, to the ch i ldren of our world. 

With deepest respect, 

The Nobel Peace Prize Laureates 

. Signed by : 

Mai read Corrigan-Mag u i re, Nelson Mandela ,  Mothe_r Teresa, Aung San Suu Kyi, The 1 4th 

Dalar Lama (Tenzin Gyatso), Mikha i l  Sergeyevich Gorbachev, Sh imon Peres, E l ie Wiesel, 
Mgr. Desmond Mp i lo  Tutu, Adolfo Perez Esquivel, Vasser Arafat, Mgr Carlos Fel ipe 
Ximenes Belo, Jose Ramos-Horta, N orman Borlaug, Oscar Arias Sanchez, UN I CEF, 
Frederik Wi l lem de Klerk, Betty Wi l l iams, Lech Walesa, J oseph Rotblat, The International 
Peace Bureau, The American Friends Service Comm ittee, the U N HCR. 

Appeal of the  Nobel Peace Prize Lau reates : Share with th e Children of th e World 
B.P. 20797 - 60207 Compiegne Ced ex 2 - France / Fax : (33-3) 44.86.39.07 / C.C.P. n° 42.207.77.S. 


